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Teaching Our
Studentsto Read

adapt ed f r omEngagi ngl deas: The Prof essor’ sQii detolntegrating
Witing, Gitical Thinking, andActi velearningi ntheQ assroom by
JohnC Bean

Teachers bemoan their students' lack of basic skillsin many
areas of academic work —reading texts, thinking critically
or writing well. Whose responsibility isit to bridge these
skill gaps? Who has time to include skill building in their
overloaded class period? How will our students ever
improve without these essential skills?

John Bean discusses why students struggle with one of these
basic skills—reading their texts— and gives some good
suggestions for how teachers can help.

Causes of Students' Reading Difficulties

Misunder standing of the reading process

Expertsreaddi fficult textssl owyandrereadoften. They
hol d conf usi ngpassagesi nnental suspensi on, havi ng
faththet | ater partsof theessaywl | clarifyearlier parts.
They“nut shel | " passages ast hey proceed, witinggi st
statenentsinthenargins. Theyinteract wththetext by
aski ngquest i ons, expressi ngdi sagreenents, |inki ngt he
text wthot her readi ngsor w t hpersonal experience.

Incontrast, our studentsi nagi nethat expert readersare
“speedreaders.” | f theydonot understandt het ext on
first read ng, theyassunethat it i stheteacher’ sjobto
expl ai nthetext tothem 9 nceteachersregul arlydoso,
thestudert s’ read ngd fficutyintiatesaviciouscircle
theteacher’ swllingnesstoexpl ai nthetext (“I haveto

I ectureonthi snaterial because st udent s ar e such poor
readers”) depri ves st udent s of t hevery practi ceand

chal | enget hey needt o growas r eader s.

Failureto adjust reading strategies

Besi des under st andi nghowski | | edreader sreaddi ffi cul t
texts, studentsneedtoknowt hat agoodreader’ s

readi ngprocessw | | vary ext ensi vel y, dependi ngont he
reader’ s purpose. S udent s face enor nous anount s of
readi ngandnust | earntodi sti ngui shanongdi ff erent
readi ng pur poses. Soner eadi ngt asks requi reonl y

ski rmangfor gist, whi l eot her srequi rethecl osest
scrutinyof detail. Poor readersdonat di scri mnatein
their readi ngtineasafuncti onof read ng pur pose.

Students face enormous amounts of reading and must
learn to distinguish among different reading purposes.

Difficulty in perceiving the structure of an
argument as they read

Lhl i keexperts, i nexperiencedreadersarel essapt to
chunk conpl exnat eri al i ntodi scretepartswth
descri babl ef uncti ons. Thei r of t eni ndi scri mnat e, al nast
randormuse of t heyel | owhi ghl i ght er suggest st hat t hey
arenot representi ngthetext intheir mndsasa
hierarchicd structure,
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Difficulty in assimilating the unfamiliar

Newcol | ege st udent s havet r oubl ewal ki ngi nt he shoes
of personsw thunfaniliar views andval ues. Nonatt er
what t heaut hor real | yneans, st udent stransl at et hose
neani ngsi nt oi deasthat they areconfiortabl ewith. The
noreunfam| i ar or noret hr eat eni nganewi deai s, the
norest udentstransform t i nt osonet hi ngfromnt hei r
own psychol ogi cal nei ghbor hoods.

Difficulty in seeing a text’ s rhetorical context

S udent sdonot seewhat conversati onatext bel ongsto.
They do not under st andwhat questi oni s bei ng
addressedor vhythewiter wastroubl edbyit. They
havedi fficul typercei vi ngarea author witingfor sone
i nport ant reasonout of area historical context.

They donot appreci at ethepal i tical bi asesaof different
nagazi nes and newspaper s, t he varyi ng degr ees of
schol arl ypresti geof different j our nal sandpresses, and
thesignificancethat skil | edreadersafteng vetothe
reputati onof theaut hor. These probl ens arecl osel y
rel at edtothefol | ow ngone.

Difficulty in seeing themselves in conversation
with the author

| nexperi encedreadersdonot i nteract withthetextsthey
read. Reader s nust wi | | t hensel vestopl ay t woopposi ng
rol es: anopen-m nded bel i ever who can succunbtot he
text’ spower, andaskeptical doubter whocanfind
weaknessesi nthetext. Inpl ayi ngt heseral es, an

experi encedreader carri esonasil ent conversati onwth
thetext’ sauthor.

Lack of cultural literacy assumed by the
text’ s author

S udent sdonot haveaccesstothecul tural codes of the
t ext —backgroundi nf or nat i on, al | usi ons, cormon
know edget hat t he aut hor assunedt hat t he r eadi ng
audi ence woul d know

Inadequate vocabulary

Usi ngadi cti onary hel psconsi derabl y, but of t enstudents
donot appr eci at e howcont ext af f ect s wor d neani ngs,
nor dot hey have agoodear for i rony or hunor.

Mor eover, thetextstheyreadoftencont ai nt echni cal
terns, terns usedi nunusual ways, or ternsthat have
under gone neani ng changes over ti ne.

Difficulty in tracking complete syntax

Al t hough st udent s nay be ski | | ed enoughr eadi ng
today’ scol | eget ext books, theyof tenhavetroubl ewth
thesent encestruct ureof prinarysources. Went hey
areaskedtoreadaconpl ex sentenceal oud, their errors
i ninflecti onrevea theird fficu tyi nchuking

grammat i cal units; t heyhavetroubl ei sol ati ngnai n

cl auses, di sti ngui shi ngt hentromat t achedand
enfbedded subor di nat e cl auses and phr ases.

Difficulty in adjusting reading strategies to the
varieties of academic discourse

S udent s donot under st andt hat prosestyl es, di scourse
structures, andargunentati vestrategi esdiffer from

d sci plinetod sci plineor fromhi storica periodto

hi storical peri od. They donot under st and, for exanpl e,
that sci enti stsoftenreadt hei ntroducti onanddi scussi on
sectionsof sci entificreportsqui tecareful | ybut skipthe
net hodol ogy sect i onand onl y ski mt hefi ndi ngs. Tot ake
anot her exanpl e, t hey donot under standt hat hi stori ans
readpri nary sourcesqui tedifferentlyfronthewaythey
readjournal articles. Theyal sodonot under st andwhy
sonmew i terslabor t onakethensel ves cl ear t hr ough

hi ghl y napped, thesi s-up-front structureswhil eot hers
seent oseekobscuritythroughadi fficult styl eand

conpl ex, organi corgani zati on. They haveparti cul ar
troud ewthexpl orat ory, di gressive, process-oriented
styl esor wthhi ghl ynet aphorical or d | usi vestyl es.

Strategiesfor helping students
become better readers

Explain to students how your reading process
varies with your purpose

Takesonecl asstinetod scussw t hstudent s your own
r eadi ng pr ocesses. Wien do you ski mt ext s? Wien do
youreadfor gi st but not for detail ?Wendoyouread
car ef ul | y? Uhder what ci r cunst ances doyout ake not es
onatext or witeinthenargi ns? Hbwnuch areyou

i nfl uencedbyt hecredenti al s of anaut hor ? Hownuch
doesthethepalitical biasof anagazi neor newspaper
af fect thewayyoureadat ext ?
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Show students your own note-
taping/responding process when
you read

Just asit hel psstudentstoseea
skilledwiter’sroughdrafts, it hd ps
themt oseeaskil | edreader’ s

nar ked-upt ext, nargi nal notations,
andnot ecardent ri es. Expl ai nwhat
youunder | i neandwhy. | f your
read ngi spart of schol arl yproj ect,
showt hemhowyou t ake not es and
howyou di st i ngui sh bet ween what
t he aut hor i s sayi ngand your own
reflectionsonthenaterial .

Teach students how to write
“what it says’ and "what it
does’ statements

Showst udent s howt owi te“what it
says” and“what it does” stat enent s
f or eachpar agr aph.

A'vhat it says” statenent isa
summar y of t he par agraph’ s cont ent
—theparagraph’ sstatedor i npl i ed
topi csentence. A*what it does”

st at enent descri best hepar agraph’ s
pur paseor functionw thi nt heessay.

Exanpl es:

-Povi des evi dencef or theaut hor’ s
first nai nreason

- Sunmar i zes an opposi ng vi ew

-Providesstatistica datatosupport
apoi nt

-sesananal ogytocl ari fythei dea
i nt he pr evi ous par agr aph

- Thi s par agr aphgi ves anot her
strategyforinprovingread ng
Teach st udent s about st ruct ureby
havi ngthemwite‘what it says’ and
‘what it does’ statenents.” Aski ng
studentstowiteout “what it says”
and“what it does” statenentsfor
eachpar agraphi naschol arl yarticl e
i nyour fiel dw | ensurenct only
carefu read ngof thearticl ebut d so

i ncr eased avar eness of struct ure.

Develop ways to awaken student
interest in upcoming readings

Sudent s’ readi ngconpr ehensi on

i ncreases whent hey ar eal r eady
engagedw t ht he probl emor i ssue
that areadi ngaddressesor are

ot herw sei nt er est edi nt hesubj ect
natter. Thetrickistoarouse
students’ interest inatext before
theyreadit, sotheyareal ready
parti ci pati ngi nt heconversat i ont hat
thetext bel ongsto. Herearetwo
strategi esthat mght vork:

1) Devi sei nterest -arousi ngpretests

Sudentsw || get aprevi ewof the
content of thereadi ng, asvel | as
anawar eness of t hei r own gaps

i nknow edge. If thetest can

naket hecont ent seemi nteresting
orinportant, it nay hel p
anakencuriosity.

2) Assignanexpl oratorywiting
taskor acol | aborati vegrouptask
on a pr obl emt o be addressed i n
t he readi ng

Prior toassi gni ngareadi ng, ask
studentstodothei r ownt hi nki ng
about aprobl emor questionthat t he
readi ngw | | addr ess. For exanpl e,
priortoassignngHato sCito, the

t eacher coul dpresent t hefol | ow ng
pr obl em

InQito, Socrateshasbeen

sent encedt odeat handwai tsfor hi s
executi on. Thestat e, per haps

enfar r assedbyi t sdeci si ont oki | |
Socrates, hasnadeit easyfor hinto
escapefronpri son. Inthisdi a ogue,
Socrates’ sfriendQitour ges Socrat es
toescapeandgoi ntoexil e. Socrat es
arguesthat hi sright acti oni stostay
i npri sonandaccept execution. Try
topredict theargunentsthat both
GitoandSocratesw | | nake. G veat
| east t hr ee goodr easons f or

escapi hgandt hr ee good r easons f or
st ayi ngand dyi ng.

Havi ngrol e-pl ayedt hedi al oguein
advance (as ei t her anat - hone
journal assi gnnent or ani n-cl ass
grouptask), studentsw |l be
interestedinconparingH ato' s

act ual argunent totheonest hey
pred cted.

3) Hel pstudent sseethat al | texts
aretryingtochangetheir vi ew
of sonet hi ng

| f student s becone nor e avar et hat
textsaretryi ngtochanget hei r vi ens
i n sone way, they can becorne nor e
activeinthe r desiretoi nterroga e
thetext by deci di ngwhat t oaccept
andwhat todoubt . Ask studentsto
freewiteresponsestothefol | ow ng
trigger questi ons:

a. Beforel readthistext, the

aut hor assunedt hat | bel i eved
il

b. Ater | finishedreadi ngthistext,
t he aut hor wanted neto

bdieve...[fillin].
c. The aut hor was/ was not

successf ul i nchangi ng ny vi ew
Howso? Wy or why not ?

Teach students to play the
“ believing and doubting” game

The “bel i evi ng and doubt i ng gane”

t eaches st udent st her eader’ sdoubl e
rol eof bei ngsi nul t aneousl y opent o
textsandskeptical of them Tohel p
student spracti cebel i evi ngand

doubt i ng, thei nstruct or candesi gn
expl aratorywi tingtasks, i n-cl ass
debat es, or snal | grouptasksto
encour age st udent st o seebot h

st rengt hs andweaknesses i nany

aut hor’ sstance.

Thecruci a habit thet critica thinkers
nust devel opi stheacti vedi sposition
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toseekout vi ews di fferent fromt hei r own. S udent s nust
bet aught toarguefor andagai nst eachi nportant poi nt
of vi ew bel i ef or concl usi ont hat theyaret ot ake
saiady.

Shd arl yarticl esarevoi cesi naconversati ont hat
student sneedtoj oi n. Witinginthenarg nsor

ot herw serespondi ngtotextsw | | begi nt o nake sense
whent hey seetheir responsi bilitytoi nagi neand

consi der al ternati vepoi ntsof viewandt hust oeval uat e
anaut hor’ st hesi s, reasons, andevi dence.

Focused reading notes

Have st udent s t ake r eadi ng not es on sheet s of paper

di vi dedi ntof our or fi ve col unms. For aheadi ngat t he
topof eachcol unm, gi ve st udent s akeywordidentifying
athene or concept t hat youwant t hemt o be awar e of
astheyread. For exanpl e, i nassigningQito, the

i nstructor night gi vest udent s headi ngssuchas“Qito’ s
Val ues,” “Socrates’ s\Val ues, ” “sedf Analogies,” “Gtyor
Fanm| yversusthel ndi vi dual ,” and* Your Gan Quest i ons
or Responses. ” S udent st henent er readi ngnotesint he
appropri atecol unms. Sudentsfindthat gui dance such
ast hi sgi vest hemaf ocusi ngstrategyfor thei r readi ng.
(ncest udent sl earnt hi s syst em t eacher s canprovi de
new" not e headi ngs” f or each cour ser eadi ng. As

st udent s becone ski | | edat di scoveri ngkeyi ssuesand
val uesi nareadi ng, t hey canbegi ndevel opi ngt hei r
own headi ngs.

Summary/response notebooks

Asunmar y/ r esponse not ebook i s anor e st ruct ured
versionof areadi ngl og. It requi resthat st udent s nake
twooppasi ngresponsestoatext: first torepresent the
text tothensel vesinthei r onnwords andthento
respondtoit. Thefd | owngi nstructi onsaretypi cal :

For each of t hereadi ngs narkedw thanast eri skont he
syl I abus, youw | | witeat | east twopagesi nyour

not ebooks. Thefirst pagew | | bearestat enent of t he
text’ sargunent i nyour ownwords. Youcanwitea
sunmary, nakeanoutline, drawafl owchart or a

di agranof thereadi ng, or si npl ytakecareful notes. The
pur poseof t hi s pagei stohel pyouunderstandasful l yas
possi bl ethestruct ureanddetai | sof theauthor’ s

ar gunent . Thi s page shoul dhel pyourecal | thearticlein
sonedet ai | several weeksl at er. Your next pagei stobe
your ownper sonal refl ecti onsonor reacti onstothe

article. Amalyzeit, illustrateit throughyour omn
experience, refuteit, get nadat it, questionit, believeit,
doubt it, gobeyondit. | wll ski myour not ebooks | ooki ng
for evi denceof seri ous ef f ort andengagedt hought .

Imagined interviews with the author

Achange- of - pacestrategyi stoaskstudentstowite

di al oguesi nwhi chtheyi ntervi ewt heaut hor or

ot herw se engaget he aut hor i nar gunent sw t hsever al
ant agoni st s(Fancoz, 1979). Gtenthei nstruct or asks
thestudent, asinterviewer, topl aydevil’ sadvocat e,
argui ngagai nst theaut hor’ svi ens andt heni nventi ng
theaut hor’ sresponse. S udentsgeneral | yenj oythe
creativityaffordedbythi sassi gnnent, aswel | asthe
nmind-stretchi ngtaskof rol e-pl ayi ngdi fferent vi ens. Sone
t eacher s ask gr oupst o conduct nock panel di scussi ons
i nwhi ch one group nenber pl ays t he aut hor of t he
articl eandot herspl ay peopl ew t hdi f f erent vi ens.

If you're interested in trying any of these ideas and need help
adapting them to your class, TEP would be glad to work with
you on this. Contact Georgeanne Cooper, 346-2177,

gcooper @or egon.
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Field Work &

Telecommunications

Mry Viick, Prof essor of Engli sh
Cent er f or Teachi ngand Lear ni ng

Véshi ngtonS at elhi versity

The Fr eshman Sen nar pr ogr amat
Véishi ngt on § at e Lhi ver si ty has
devel opedsonet hi ngl i kevi cari ous
fid dmrkinitsinerd scipinary
Parti ci pant | nvestigati onFrgj ect.
Gedar Mesa, Wahwasthefiel dsite
wher esever al graduat e st udent
“fiel doperati ves” vent wthadigital
vi deocanera, al aptop, anda
nodem They sent back avari ety of
i nfornati onfromthefie dof i nterest
tot heappr oxi nat el y18di sci pl i nes
(360st udent s) parti ci pati ngi nt he
prg ect throughlinkedcl asses, from
Ant hr opol ogy t 0 Zool ogy.

The operatives sent
back dtills, text, and
digital video
(including several
minutes’ interview
with a European
hitchhiker).

Thi sinfornati onwas postedtot he

| P PVebsi t et owhi ch each Sem nar
vas| i nkedt hroughitsMrtual

d assroom Eachcl ass coul dt hen
senddownrequest sfor furt her data
totheoperatives, ast hey devel oped
t heses/ hypot heses't hat t hey w shed
toinvestigatefurther. Theoperatives
sent backstills, text, andd g ta vi deo
(i ncl udi ngseveral mnutes’ i ntervi ew
w t haBur opeanhi t chhi ker, aswel |
asinervienswthlocd s). Thi s

nat eri al i snowbei ngi ncor porat ed

i ntot hestudents’ ongoi ng

assi gnnent si nt he Fr eshnan
Serminar M rtual G assroons: naki ng
“know edge” out of “dat @’ withi nthe
franewor kof adi sci pl i ne.

The V¢bsi t ecanbevi ened at :

http: //ww sal c. wsu. edu/
ipphtrh

Five Good
Reasonsto Be
Videotaped

Wsual l ythereisal ookof horror on
instructors' faceswhenl suggest

t hey consi der bei ngvi deot apedi n
thei r cl assroons. Soneexpl ai nt hat
thefear i shasedi nthei deaof bei ng
“foundout.” It wl | bedi scover edt hat
t hey haven’ t acl ueabout t eachi ng.
Wi | et hey knowt hi s nay be
irrational, thefear renai ns
nonet hel ess.

Inspitedf this, I’ dliketosuggest
sonei nportant reasonstovi si t
or revisit thei deaof havi ng
your t eachi ngvi deot aped.

Nunber One

The Teachi ng B f ect i veness Program
staf f can hel pyou nost whent hey
haveaconcret ei deaof vhat i s
happeni ngi nyour

cl assroomM deot api ngprovi desthi s
focus. General andtheoreti cal

di scussi ons of t eachi ngar eusef ul

and handout s pr ovi de sone i deas,
but t heaccurat eandspecific

i nf ornat i onavi deot api ngsuppl i es

all onstheinstructor andt hefacul ty
devel opnent consul tant todeal wth
t heuni quet eachi ngi ssuesi nvol ved
i nthat parti cul ar course. V& || see
bot h st r engt hs and weaknesses and
beabl etot al kabout speci fi cthi ngs
that can be donet oi nprove your
teaching. Inthisvay, itisnorelikely
that changesw | | occur.

Nunber

M deot api ngi s auni que f or mof
feedback. It istheopportunityto
becone a st udent i n our own

cl assr oomandt o experi ence our
ownt eachi ngas our student s do.
I't hel pshringour assunpti ons
about what we ar e doi ngandt he
real i tytogetherinreveal i ngand
hel pf ul ways.

Nunber Three

M deot api ng pr ovi des ar ecor dof our
teachi ng. Thi scanberevi enedas

of t enas necessary andused as a
benchrar k t o noni t or changes over
tine. Thi srecordcanal sobe

i ncl udedi nat eachi ngappl i cation(a
teachingportfdio). Itisnot
unconmon t hese days f or
institutionstorequest acl assroom
vi dect apeaspart of theappli cation
nat eri a sf or t eachi ngposi ti ons.

Two

(Gontinuedonp. 7)
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Lecturing Clearly

A Review of Basic Strategies

Provide a preview of information prior to
an explanation.

The over vi ewshoul dbe short and preci se, providi nga
stat enent of theoveral | i deat obepresent ed, the

i nportanceof theinfornati ontobel earned, anda
stat enent that outlinesthestructureof thecontenttobe
pr esent ed.

Give students an introductory analogy.

Thi stechni queal | onsstudent stol i nkunfanliar nat eri al
w t haconcept t hey al ready under st and. Thi s appr oach
encour ages st udent i nvol venent , creat esapositive

st udent per ceptionof thel ecture, andi ncreases st udent
achi evenent wi t hregardtobot hshort termandl ong
ternretenti on.

Organize information within a step-by-step lesson
sequence.

Wien exposedtotoonuchnateri al at oneti ne,
student | earni ngi sreduced. Sructurethel ecture
sequenti al |y, arrangi ngi nf ornati onl ogi cal Iy, and
breaki ngdownnat eri al i ntocl ear, coherent, and
edicitstes.

Assess student |earning when information is
being given.

Thei nstruct or shoul dacti vel yandfrequent |y det er mnei f
st udent sunder standt henat eri al that has been
presented. Soecificstrat egi est oengage st udent s coul d

i ncl udedi scussi onquesti ons, wi tt enresponses,
sunmari es, anal ytical lists, vhat didn't you

under st and?, i n-cl assj ournal s, fornat i ve(ungraded)

qui zzes, t hunibs up/ t huntos down, wri ttenprobl ens,
et c. Wat ever t het echni que, thegoal i ssystenatical ly
andexplicitlytoseeif studentsunderstoodwhat was

bei ng present ed.

Sgnal transitions between information.

Transi tionsal | owstudentstosw tchattenti onbet ween

t opi cs, nai ntai nf ocus andr educe conf usi on. Thekeyi s
tonakethetransitionexplicit, thentorel atetheprevi ous
infornati ontothenewi nfornati on.

Use multiple examples to illustrate information
points.

Vel | chosenexanpl esi | | ustrat eandcl arifythe

concept ual mat erial bei ngpresent ed by naki ngt he
abst ract concr et eand under st andabl e. Mil ti pl e exanpl es
| eadt oi ncr easedst udent | ear ni ngandr et enti onof

nat eri al . Wienpr ovi di ngexanpl es, t eachers shoul d 1)
useexanpl est hat areappropriatefor thel evel of the
student; 2) carefull yexpl ai nvhyt heexanpl ei s

si gni fi cant andrel evant; 3) useexanpl esincl ase

proxi mtytotheconcept ual nateria bei ngpresent ed,
and4) obt ai nstudent f eedbacktoseei f t he exanpl es
ar e under st ood.

Siress important points during explanations.

Lecturersneedtodrawstudents’ attentiontothe
naterid thatisnost crucia . Itisparticdarlyinportantto
stressarticipatedd fficut points, becausedet ai | ed,
redundant expl anati onsfor di fficult conceptscanl eadto
i ncreasedst udent | earni ng. Q her t echni quesi ncl ude1)
wi ti ngandunderl i ng key concept s ont he bl ackboar d;
2) enunerati ngpoi nt's; 3) usi ngvoi ceinfl ectionor

pausi ngaf t er apoi nt; or enpl oyi ngverbal si gnal ssuch
as“Itisinportant torenenter."

Provide for brief pauses at appropriate times
during the lecture.

Asaresul t of rapi dteacher-tal k, studentsoftenarenct

gi venadequat eti netoprocessinfornati on. Thi shas
two consequences: 1) student s havet roubl et aki ng
good not es and 2) t hey of t en cannot nake sense of

vhat i s bei ngsai d. Theanount of not es ast udent t akes
correl atespositi vel ywthachi evenent. Yet, whil e
teacherstal kat arat eof 120- 240 wor ds per ninut e,
nany st udent sareonl y capabl eof taki ngnotesat arate
of 20wor ds per ninut e. Pausi ngperiodi cal | yfor anuch

6
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astwoninutesl eadstoasigni fi cant
i ncreasei nbot hshort-termand| ong-
ternrecd | .

Review information frequently.

Peri odi cal | yduri ngapresentation,
but particu arlyat theendof di fficut
nat eri al, revi ewand summari zethe
nai npoi nts. I naddition, revi ew ng
theentirepresentationat i tsend,
sunmari zi ngnai npoi nts, is
particd al yeffective

While teacherstalk at
arate of 120-240
words per minute,
many students are only
capable of taking notes
at arate of 20 words
per minute.

Fi ve God Reasons t o Be
M deot aped
(@nti nuedf romp. 5)

Nunber Four

Wrarelyhaveti netospendin
fellowinstructor’ scl assroons. These
dayst echnol ogy has al | onedusto
at | east peekat eachot her’ swebsi tes
and bor r owi deas and r esour ces.

The sane ki nd of shari ngcoul d
happenw t hadepart nent al vi deo
library. Thi scoul dbeaparticu arly
usef ul resourcefor begi nni ng

t eacher s and gr aduat et eachi ng

fel l ows. Experi encedpr of essor swho
arel ooki ngfor newappr oaches and
teachi ngstrat egi escoul dl earna
great deal frontheir col | eagues.

Nunber Fi ve

Let your friendsandfanlyseeyou
i naction

Monopolizers

Barbara Gross Davis, Tools for
Teaching, offers some suggestions for
ways to handle dominating students
inyour classes.

e Breakthecl assintosnal | groupsor
assi gntaskstopai rsof students.

» Ask everyonetoj ot downa
responset oyour questi onandthen
choose soneone t o speak.

* | f onl ythedomnant studentsrai se
thei r hands, restat eyour desi refor
greater studert participetion “I’dlike
tohear fronot hersi nthecl ass.”

» Avoi dnaki ngeyecontact withthe
tdlaive

* | f onest udent has been

domnat i ngt hedi scussi on, ask ot her
st udent s whet her t hey agree or

di sagreew ththat st udent .

 Expl ai nthat t hed scussi onhas
becone one- si ded and ask t he
nonopol i zer tohel pby remai ni ng
silent: “Larry, si ncewenust nove
on, woul dyoubri ef | y sunmari ze
your renarks, andt henwe’ | |

hear t hereacti ons of ot her

gr oup nenber s.”

* fssi gnaspecificrd ethat | imts
parti ci pat i ont ot he donh nant

st udent (for exanpl e, periodic
sunmar i zer).

 Acknow edget hetineconstrai nts:
“Jon, | noti cethat our tingi srunning
out. Let’ sset a30sec. |imt on
comment s fr omnowon.”

« | f thenonopol i zer i saseri ous
probl em speakt ohi mor her after
classor duri ngofficehours. Tel | the
st udent t hat youval uehi sor her
partici pati onandw shnorest udent s

contributed If thisstudent’s
comment s ar e good, say so; but

poi nt out that | earni ngresul tsfrom
gi ve-and-t akeandt hat everyone
benefi t sfromheari ngarange of

opi ni ons and vi ews.

TEP would like to add the following:

* At the beginning of the term,
collaboratively construct some
"discussion guidelines' with your class
and address the issue of how to handle
people who monopolize the discussion.

» Remind students at the beginning of
the discussion that sharing the "air
time" is an important element of a
successful discussion

* Spend some time helping your
students under stand that in a good
discussion there are many rolesto play
beyond having your say and many
important skills to develop like -
learning to become a good listener

-Ask new questions that take the
discussion in a fresh direction

-Challenge someone's contribution with
a provocative question to the group

-Help clarify the contribution of a
classmate who is having difficulty
expressing himv/herself.

-Invite someone who has not yet spoken
into the conversation.



lazer imsights, zany alternatives and riveting dialogue on teaching and learming

g Do we fail
! torealize what
we areteaching?
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From Walden Two, B.F. Skinner, The MacMillan Co.

Rofessor Brris, i sthinki ngtohi nsel f:

“For several year stheconvi cti onhadbeenf orci ngi tsel f
upon net hat | was unabl et o cont enpl at e ny f or ner
student sw t hout enoti on. Thepl ai nfact wast hat t hey
frightenedne. | avoi dedt hemupon every occasi onand
triedtoforget them Sofar asl cou dsee, their pitiful
displayof eruditionwasal | | hadtoshowfor nylifeasa
teacher, and| | ookedupont hat handi wor k not onl y

w thout sati sfacti on, but wthact ual di snay.

Wiat di stressednewasthecl ear evi dencet hat ny
teachi nghad mssedthenark. | coul dunder st and why
youngandi rresponsi bl espi ri tsmght f orget nuch of
what | hadt aught t hem but | coul d never reconci |l e

-y fzard
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nysel f tot he uncanny preci si onw t hwhi cht hey

recd | eduni nportant details. Mvisitors, returningat
comrencenent time, woul d gape wi t hi gnor ance when
| a ludedtoafiel dt hat we had once expl or ed

t oget her—er sol t hought —but t hey woul dgl eeful |y
rem ndne, wordfor word, of nysnart repl ytosone
questionfronthecl assor thei npronpt udi gressi on

w t hwhi chl hadoncefil | edout aniscal cul at edhour. |
woul d have beengl adtoagreetol et themal | proceed
hencef orthi nconpl et e i gnor ance of t he sci ence of
psychal ogy, i f t heywoul df or get ny opi ni onof

chocol at esodas or thestory of t heanusi ng epi sode on
aSpani shstreetcar.

| canetowait for theseirrel evanci esasaguil tynan
nust vai t for referencestohiscrine.”

Have a restful, rgyuvenating break!



