Learning about our selves. Learning about our teaching. An opportunity for praxis: reflection and action.
Tim McMahon, TEP, timmc@darkwing.uoregon.edu; April 13, 2004, 3:00-4:30; EMU, Century F Room

“We teach who we are” but who are we and how does it impact our teaching? In this three-part series we will explore
these three questions: Who are we? How does who we are impact how we teach? How can we use this information to
become better teachers?

Session One, April 133—Who are we?

We will begin to explore our backgrounds as they relate to learning. Where did you grow up? How would you describe
your early educational experiences? How might you describe you learning style? Who were your early influences? What
kind of a student were you? Describe your graduate school experience? What experiences outside of the classroom had
a major impact on your life? Why did you become a teacher?

(Note: material taken verbatim from cited sources.)

The Heart of a Teacher: Identity and Integrity in Teaching by Parker J. Palmer
http://www.teacherformation.org/html/rr/index.cfm

Teaching and True Self

The claim that good teaching comes from the identity and integrity of the teacher might sound like a truism, and a pious
one at that: good teaching comes from good people. But by "identity" and "integrity" | do not mean only our noble
features, or the good deeds we do, or the brave faces we wear to conceal our confusions and complexities. Identity and
integrity have as much to do with our shadows and limits, our wounds and fears, as with our strengths and potentials.

By identity | mean an evolving nexus where all the forces that constitute my life converge in the mystery of self: my
genetic makeup, the nature of the man and woman who gave me life, the culture in which | was raised, people who have
sustained me and people who have done me harm, the good and ill | have done to others, and to myself, the experience
of love and suffering--and much, much more. In the midst of that complex field, identity is a moving intersection of the
inner and outer forces that make me who | am, converging in the irreducible mystery of being human.

By integrity | mean whatever wholeness | am able to find within that nexus as its vectors form and re-form the pattern of
my life. Integrity requires that | discern what is integral to my selfhood, what fits and what does not--and that | choose life-
giving ways of relating to the forces that converge within me: do | welcome them or fear them, embrace them or reject
them, move with them or against them? By choosing integrity, | become more whole, but wholeness does not mean
perfection. It means becoming more real by acknowledging the whole of who | am.

Identity and integrity are not the granite from which fictional heroes are hewn. They are subtle dimensions of the complex,
demanding, and life-long process of self-discovery. Identity lies in the intersection of the diverse forces that make up my
life, and integrity lies in relating to those forces in ways that bring me wholeness and life rather than fragmentation and
death.

Good Talk About Good Teaching: Improving Teaching through Conversation and Community by Parker J. Palmer
(http://www.teacherformation.org/html/rr/index.cfm)

Great Teachers. A fourth focus for good talk about good teaching that can take us beyond technique involves telling
stories about the origins of our teaching vocations--especially stories about the great teachers who set us on this path.

Sharing something of each other's stories is a minimum essential for community (the more you know of some one's story,
the less possible it is to hate him or her), and yet we rarely do it in academic life. Perhaps we would do more of it if we
understood how it can help us do our work better. By telling the stories of our great teachers, we can team much about
the shape of good teaching, and we may reconnect with the passions that led us to teach in the first place-passions long
lost in the demands of daily life.

In the more extended faculty workshops | do, | begin by inviting the participants to tell such stories, and the exercise
quickly goes beyond self-introductions or "breaking the ice." As the stories are told, we are reminded that good teaching
comes in an astonishing array of forms. More deeply, we are reminded that while great teachers may have mastered a
particular method of teaching, it was not the method that mattered: it was the congruence between that method and the
teacher's identity that made the teaching great.
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“A MODEL FOR TEACHING DIVERSITY”
(Bailey Jackson)
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Instructor: Know Oneself
“We teach who we are.” We know that our backgrounds, experiences, assumptions, and beliefs all impact how we act in the
classroom. In this section we will explore who we are and how all of that impacts how we teach.

Students: Know Who They Are

Who are the students sitting in front of you in class every day? What do we know about their concerns, their hopes and their fears?
How can we best teach them? In this section, we will offer a variety of perspectives on the students at the UO and explore how to help
them be successful in the classroom.

Teaching Methods: How We Teach
How do we create an environment in which all students learn and believe that they matter? In this section, we will explore how to
broaden our teaching methods in order to engage more students.

Curriculum: What We Teach

Revising a course, partially or totally, to make it more embracing of the new scholarship around issues of ethnicity, gender, sexual
orientation, and class can be an overwhelming challenge. In this section, we will begin to investigate some ways to do this and offer a
framework from which to continue this exploration.

Marchesani, L. S., & Adams, M. (1992). Dynamics of diversity in the teaching-learning process: A faculty development model for analysis and action.
In M. Adams (ed.), Promoting diversity in college classrooms: Innovative responses for the curriculum, faculty, and institutions. New Directions for
Teaching and Learning, Number 52, Winter. San Francisco: Jossey-Bass, 9-20.
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Questions to Consider
Livsey, R. C. (2000). The courage to teach: A guide for reflection and renewal. San Francisco: Jossey-Bass.
(material taken verbatim but reorganized)

Write a personal statement trying to express what is at the heart of your life as a teacher. Consider the following
questions:

Why did | become a teacher?

What do | stand for as a teacher?

What are the “birthright gifts” that | bring to my lifework?

What do | want my legacy as a teacher to be?

What can | do to “keep track of myself,” to “re-member” my own heart?
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Questions to Consider
Livsey, R. C. (2000). The courage to teach: A guide for reflection and renewal. San Francisco: Jossey-Bass.
(material taken verbatim but reorganized)

When did you first know that you wanted to become a teacher?
Do you have childhood memories or stories that seem to connect with your adult decision to pursue this vocation?
Share your responses, listening carefully for the “seeds of vocation” in your own and others’ lives.
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Questions to Consider
Livsey, R. C. (2000). The courage to teach: A guide for reflection and renewal. San Francisco: Jossey-Bass.
(material taken verbatim but reorganized)

Reflect on your earliest encounters with the field in which you teach.

When did you first feel drawn to it?

What was it that drew you?

What within your was evoked by this field—its values, its methods, the way it names and frames reality?
What does the nature of this field reveal about who you are?
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Questions to Consider
Livsey, R. C. (2000). The courage to teach: A guide for reflection and renewal. San Francisco: Jossey-Bass.

(material taken verbatim but reorganized)

As a student, what were your greatest fears?

Now think about today’s students. How do you compare their life situations to yours at a similar age?
What are their fears, and how do they deal with them?

How might you address their fears more effectively?
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The Classroom Critical Incident Questionnaire
(Brookfield, S. (1995). Becoming a critically reflective teacher. San Francisco: Jossey-Bass. Page 115.)

Please take about five minutes to respond to each of the questions below about this week's class. Don't put your name on

the form——your responses are anonymous. When you have finished writing, put the form on the table by the door. | will

be sharing the responses with the group. Thanks for taking the time to do this. What you write will help me make the class
more responsive to your concerns.

At what moment in the class this week did you feel most engaged with what was happening?

At what moment in the class this week did you feel most distanced from what was happening?

What action that anyone (teacher or student) took in class this week did you find most affirming and helpful?

What action that anyone (teacher or student) took in class this week did you find most puzzling or confusing?

What about the class this week surprised you the most? (This could be something about your own reactions to what went
on, or something that someone did, or anything else that occurs to you.)
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SOME RESOURCES

Bell, L. A., Washington, S., Weinstein, G., & Love, B. (1997). Knowing ourselves as instructors. In M. Adams, L. A. Bell,
and P. Griffin (Eds.), Teaching for diversity and social justice (pp. 299-310). New York: Routledge.

Brookfield, S. (1995). Becoming a critically reflective teacher. San Francisco: Jossey-Bass,

Brookfield, S. (1990). The skillful teacher: On technique, trust, and responsiveness in the classroom. San Francisco:
Jossey-Bass,

Leadership for Social Justice and Equity: Weaving a Transformative Framework and Pedagogy by Kathleen M. Brown,
Ed.D. University of North Carolina at Chapel Hill

Paper presented to the University Council for Educational Administration Annual Convention

November 2, 2002; Pittsburgh, Pennsylvania

http://labweb.education.wisc.edul/lsj/research/brownlsj.pdf (downloads as a PDF file)

Who are we? Naming ourselves as facilitators by Dennis Francis, Crispin Hemson, Thulisile Mphambukeli, and Jane Quin
http://www.edu.unp.ac.zal/joe/joepdfs/joe %2031%20francis%20et%20al.pdf (downloads as a PDF file)

Creating Safe Spaces for Difficult Dialogues on Race, Class and Gender in the College Classroom: Opportunities for
reflection and evaluation by Barbara Mae Gayle, Ph.D. University of Portland
http://www.up.edu/pdf/murdock/SafeSpacesAndFace-saving.pdf (downloads as a PDF file)

hooks, b. (1994). Teaching to transgress: Education as the practice of freedom. New York: Routledge.

The Multicultural Teaching Portfolio by Matt Kaplan, University of Michigan-Ann Arbor
Essays on Teaching Excellence, Toward the Best in the Academy, Vol. 13, No. 3, 2001-20
http://www.unm.edu/~castl/Castl_Docs/Packet5/The%20multicultural%20teaching%20portfolio.html

Livsey, R. C. (2000). The courage to teach: A guide for reflection and renewal. San Francisco: Jossey-Bass.
(A guide for facilitating group work using The Courage to Teach by Parker Palmer.)

Marchesani, L. S., & Adams, M. (1992). Dynamics of diversity in the teaching-learning process: A faculty development
model for analysis and action. In M. Adams (ed.), Promoting diversity in college classrooms: Innovative responses for the
curriculum, faculty, and institutions. New Directions for Teaching and Learning, Number 52, Winter. San Francisco:
Jossey-Bass, 9-20.

Mcintosh, P. (1989, July/August). White privilege: Unpacking the invisible knapsack. Peace and Freedom, 49(4), 10-12.
http://www.utoronto.ca/acc/events/peggy1.htm

Parker Palmer articles: http://www.teacherformation.org/html/rr/index.cfm

Palmer, P. J. (1998). The courage to teach: exploring the inner landscape of a teacher's life. San Francisco: Jossey-
Bass.

Palmer, P. J. (1997). The heart of a teacher: Identity and integrity in teaching. Change, 29(6), 14-21.
http://www.teacherformation.org/pdf/rr_heart.pdf (downloads as PDF file)

The Scholarship of Teaching: a Teaching Portfolio by Hannelore Rodriguez-Farrar, The Harriet W. Sheridan Center for
Teaching and Learning, Brown University
http://www.brown.edu/Administration/Sheridan_Center/teachtips/Tching Portfolio.pdf (downloads as PDF file)

Willegas, A. M., & Lucas, T. (2002). Preparing culturally responsive teachers: Rethinking the curriculum. Journal of
Teacher Education, 53 (1), 20-32.
Available through “FindText” at UO Libraries Homepage (http://libweb.uoregon.edu/).
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